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Schools and Inequality
Elementary schools differ significantly when it comes to funding. Although some schools enjoy adequate resources that enable them to carry out normal school activities, some are struggling. Some elementary are falling apart because of old, dilapidated structures that have not been renovated for a long time. In some schools, classes are too large that the student meets in an auditorium or schedule out of class activities. The overcrowding classes’ mean that students need to share standard courses such as music and art; hence the appropriate syllabus for the class is not covered (Owens, 2018). While schools strive for academic excellence in their students, inequality poses a great challenge.
Public schools show a significant difference in the way they operate compared to private schools. The quality of the classroom, size of the classes, and availability of instruction materials showed substantial inequality. The lack of funding affects schools to the extent of shutting down because of blocked sewers and lack of access to water. Water is essential in the running of the school, especially for basic utilities such as washrooms. High unpaid electricity bills meant some schools would not utilize education materials that require power. It would mean schools close early before darkness, thereby losing time that would otherwise be spent learning. 
Elementary school kids require a playground for proper growth and development. Adequate playground does not exist in the majority of public schools. Some schools that have a playground lack the necessary facilities for playing. Some swimming pools are poorly maintained and pose a health risk to the children. Soccer balls and well-trained coaches also lack in most public schools. All these inequalities mean that the kids will lack a good start in their education life. 
Contrasting these conditions to suburban schools shows a significant difference. Most of these private schools have at least five instructors for a music or art lesson, an equipped gym with a fitness instructor, and a well maintained swimming pool. The salaries of these teachers in private schools are also unequal to those in public schools. The poorly paid teachers, therefore, will not be as motivated as their counterpart’s hence different outputs in teaching. Since most public schools cannot afford good teachers, they mostly source inexperienced teachers who have just left college. The effectiveness of the teachers is thus reduced (Owens, 2018).
The funding of schools is also influenced by race. Over the last few years, a notable difference was witnessed between white schools and those that had a mixed race. Although segregation dates back to the 19th century, neighbourhoods by default adopted the cultures around the school. Students, therefore, lived close to where they schooled. Although activists have continued to rally the call against this bias, the fruits have not yet fully developed. Some white schools have better structures because of the good foundations they had. As such, such schools attract parents from high-income areas who support the schools with better amenities. 
As these schools continued to grow and develop, the low-income schools suffered. Since these schools were disadvantaged from the time they were established, they also attracted children from low-income areas. The schools were, therefore, unable to develop the necessary amenities required to meet the standards. The neighbourhoods of these schools also contributed to the lack of upward mobility because of low income. The majority of these schools risk closure because they fail to comply with the standards of the education facility. As a way of reducing these inequalities, most municipalities are introducing schools of academic excellence. These schools are required to adopt academically gifted students from both races despite their background.
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